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NOTE 


The  Communication  and  Literacy  Skills  Test  consists  of  two  subtests,  i.e.,  Reading  and  Writing,  which  arc 
discussed  separately  in  this  document. 

A  number  of  sample  test  items  are  presented  in  this  document  to  illustrate  the  types  and  formats  of  items  used  on 
the  Communication  and  Literacy  Skills  Test  of  the  Massachusetts  Teacher  Tcsts^"^.  The  sample  items  are  meant 
to  be  illustrative  and  reflca  the  material  used  in  this  program. 

Sample  responses  to  several  short-answer  and  open-response  items  are  presented  in  this  document.  The  sample 
responses  are  provided  to  illustrate  varying  levels  of  performance. 

The  Massachusetts  Teacher  Tests  may  change  at  the  discretion  of  the  Massachusetts  Department  of  Education. 
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COMMUNICATION  AND  LITERACY  SKILLS: 
READING  SUBTEST 
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DESCRIPTION  OF  THE  READING  SUBTEST 


The  Reading  Subtest  assesses  vocabulary,  main  idea,  writer's  purpose,  relationship  of  ideas,  reasoning,  and 
outlining/summarizing. 

The  subtest  consists  of  multiple-choice  and  short-answer  items.  The  multiple-choice  iiems  are  matched  to 
reading  passages  of  up  to  750  words  each.  The  reading  passages  reflect  a  variety  of  subject  areas  and  arc  similar 
to  reading  materials  used  in  college.  Responses  lo  the  multiple-choice  iiems  jire  scored  as  correa  or  incorrea. 

The  shon-answer  items  ask  for  a  definition  of  given  words.  Responses  to  the  short-answer  items  arc  scored  as 
correct  or  incorrect  based  on  the  accuracy  and  sufficiency  of  the  definition  provided. 

Sample  items  and  responses  follow. 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
READING  SUBTEST:  SAMPLE  PASSAGE 


Read  the  selection  from  Images  of  the  Past  by  T.  Douj^lui  Price  and  Gary  M.  Feinman. 

Then  ans^ver  the  quc:(iiunv>  that  follow. 


Systematic  Settlement  Partem  Surveys 


Traditionally  archaeologists  have  depended  on 
excavation  as  the  primary  means  for  obtaining 
information.  Paradoxically,  however,  when 
archaeologists  excavate  sites,  they  also  destroy  the 
buried  deposits  of  material.  Unlike  physics  or 
chemistry,  in  which  ocpeiiments  can  be  repeated 
numerous  times  under  the  same  conditions, 
archaeologists  can  only  dig  a  particular  area  once. 
Excavations,  therefore,  proceed  slowly  and  carcfiilly, 
to  record  as  much  detailed  informaiion  as  possible. 
Because  of  limited  time  and  money,  we  are  lucky  to 
investigate  more  than  a  small  pan  of  any  one  site,  or 
more  than  a  few  sites  in  a  given  area. 

Sociologists  would  be  uncomfortable  describing 
a  modem  city  from  only  a  few  interviews  and  often 
supplement  detailed  accounts  with  bruad  urban 
surveys  or  censuses.  For  similar  rtiasons,  geologists 
and  geographers  often  combine  very  speciTic 
iiiformation  gathered  from  soil  probes  or  individual 
field  studies  with  the  larger-scale  perspective  provided 
by  satellite  imagery.  Over  the  last  50  years, 
archaeologists  have  developed  a  technique,  called  a 
systemadc  settlement  pattern  survey,  for  studying 
areas  larger  than  one  or  a  few  sites. 

Archaeologists  have  for  a  long  time  used  surface 
survey  procedures  to  locate  sites  based  on  the  presence 
of  artifaaual  and  architectural  debris  on  the  ground. 
They  frequently  use  unsystematic  surveys,  or 
reconnaissances,  to  find  sites  to  excavate.  Over  the 
last  several  decades,  archaeologists  have  refined 
regional  archaeological  survey  procedures.  In 
systematic  surveys,  large  blocks  of  land  are  thotoughly 
and  carefully  walked  over  to  locate  surface  evidence 
of  past  occupations.  These  occupations,  which  are 
dated  by  the  artifactual  scatters  associated  with  them, 
arc  placed  on  aerial  photographs  or  topographic  maps. 
The  entire  distribution  of  sites  known  for  each 
particular  period  represents  that  eta's  setilemeni 
pattern. 

The  first  systematic  settlement  pattern  survey  was 
earned  on  in  the  Vini  Valley  on  the  north  coast  of  Pern 
soon  after  World  War  II  by  Gordon  Willey,  of  Harvard 
University.    Wil]r>'  designed  this  study  to  dctcnrune 


the  geographic  and  chronological  position  of  sites,  to 
outline  the  developmental  history  of  settlement,  and 
to  reconstruct  cultural  institutions  as  far  as  they  were 
reflected  in  the  settlement  data.  To  achieve  these 
ends,  Willey  and  his  colleagues  walked  over  the 
valley,  mapping  a  total  of  3 15  archaeological  sites. 
These  sites  were  dated  and  classified  according  to 
estimated  function,  determined  primarily  by  site  size, 
location,  and  the  kind  of  architecture  visible  on  the 
surface.  Pieces  of  pottery  on  the  ground  surface  were 
used  to  date  the  sites.  Through  this  extensive  surface 
survey,  Willey  obtained  a  regional  overview  of 
changing  palicms  of  settlement  that  he  could 
supplement  with  detailed  excavations  at  a  few  sites. 

Since  Willey's  pioneering  study,  systematic 
settlement  pattern  surveys  have  been  undertaken  in 
many  areas,  including  the  highlands  of  Oaxaca  and 
central  Mexico,  the  rivers  and  foothills  of  Southwest 
Asia,  the  mountain  valleys  of  the  Andes,  and  the 
deserts  and  plateaus  of  the  southwestern  United  States. 
Surveys  are  most  successful  when  artifacts  arc  readily 
visible  on  the  ground.  Such  conditions  are  foxmd 
frequently  in  semiarid  climates,  where  vegetation  is 
limited  and  soil  formation  is  slow. 

Archaeological  surveys  provide  a  variety  of 
information  about  the  past.  The  number  and  sizes 
of  sites  enable  the  archaeologists  to  estimate  ancient 
population  size  and  changes  in  demography  over  time. 
Archaeologists  also  can  examine  the  distribtnion  of 
sites  on  the  landscape  in  relation  to  different  kinds 
of  soil,  topographic  features,  and  resources. 

Like  household  interviews  and  censuses,  soil 
probes  and  satellite  images,  excavations  and  surveys 
provide  complementary  insights.  Excavations  yield 
detailed,  specific,  more  precise  observations  at  a  small 
scale.  Surveys  provide  broader,  less  fine-grained 
ii\formation  at  a  larger  scale.  When  used  alone,  each 
method  can  provide  misleading  results  because  of 
small  sample  size  (excavation)  and  the  reliance  on 
surface  materials  no  longer  in  their  primary  context 
(survey).  The  most  complete  descriptions  are 
achieved  when  both  axe  used.  ' 
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COMMUNICATION  AND  UTERACY  SKILLS  TEST 
REABING  SUBTEST:  SAMPLE  ITEM 


Which  of  the  following  lists  best 
summarizes  the  main  points  of  the 
selection'' 

A.  — Comparison  of  information 

provided  by  excavations  and 
settlement  pattern  surveys 

—  Surveying  the  Viiii  Valley  of 
Peru 

—  Using  archaeological  surveys  to 
estimate  the  size  of  ancient 
populations 

B .  —  Why  excavations  must  be 

conducted  slowly  and  carefully 

—  Comparison  of  techniques 
used  by  sociologists  and 
archaeologists 

—  Major  sites  of  systematic 
settlement  pattern  surveys 

—  Assessment  of  various 
techniques  used  by 
archaeologists 

C.  —  Using  survey  procedures  to 

locate  promising  excavation  sites 

—  Contributions  of  Gordon  Willey 
to  the  field  of  archaeology 

—  Strengths  and  shortcomings  of 
settlement  pattern  surveys 

D.  —  Limitations  of  excavations  as  a 

means  of  obtaining  information 

—  Steps  taken  to  refine  surface 
survey  procedures 

—  Information  provided  by 
settlement  pattern  surveys 

—  Complementarity  of  excavations 
and  settlement  pattern  surveys 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
READING  SUBTEST:  SAMPLE  ITEM  AND  RESPONSES 

SAMPLE  ITEM: 

Define  the  underlined  word. 

A.       Define  the  word  abolish.   (Wriie  your  definition  on  the  lines  below.) 


SAMPLE  RESPONSES: 

Define  the  underlined  word. 

A.       Define  the  word  abolish.  (Write  your  definition  on  the  lines  below.) 


Define  the  underlined  word. 

A.       Define  the  word  abolish.  (Write  your  definition  on  the  lines  below.) 
-t-Q  do  gy^aN  wi-fh  comple+el>o.  -j-o  pu4-  oy\  ev^d  -k? 
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COMMUNICATION  AND  LITERACY  SKILLS: 
WRITING  SUBTEST 
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DESCRIPTION  OF  THE  WRITING  SUBTEST 


The  Writing  Subtest  consists  of  four  sections:  Grammar  cind  Usage,  Written  Summaiy,  Written  Composition,  and 
Written  Mechanics. 


11 


juM    lo       t<o      uy:3yMM    MHllONHL    EVftLUOTIOM    SYSTEMS,     INC  p    js/gg 

GRAMMAR  AND  USAGE  SECTION 


The  Grammar  and  Usage  secdon  assesses  knowledge  of  grammalical  terminology  zind  the  conventions  of  edited 
American  English.  The  section  consists  of  short -answer  and  multiple-choice  items.  The  short  answer  items  ask 
for  a  definition  of  given  words  and  to  correct  sentences  containing  grammatical  errors.   Responses  to  the 
definition  items  are  scored  as  correct  or  incorrect  based  on  the  accuracy  and  sufficiency  of  the  definition 
provided.  Responses  lo  the  sentence  correction  items  are  scored  on  the  basis  of  the  number  of  correaions  made 
accurately.  The  multiple-choice  items  are  based  on  several  passages.  These  items  are  scored  as  correct  or 
mcorrect. 

Sample  items  and  responses  follow. 
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COMMUNICATION  AND  UTERACY  SKILLS  TEST 
WRITING  SUBTEST—GRAMMAR  AND  USA  GE:  SAMPLE  ITEM  AND  RESPONSES 


SAMPLE  ITEM: 

The  following  sentence  contains  one  or  more  grammatical  errors.  Rewrite  the  sentence  in  proper 

grammatical  form. 

A  distinguished  scholar  and  a  great  teacher.  Professor  Smith's  famous  lecture  on  ihe  pyramids  arc  not  to  be 

missed. 


SAMPLE  INCORRECT  RESPONSES: 

A  di5-f iV^i^hed  scholar  gv^d  qrecK-^  -j-eocher,  -fhe  -famous  \ec-h.<re  on  4-he  p>jrarrM"d5 
given  bvj  Professor  SnTvi-hh  is  r>o+  to  be  nrM.s5ed. 


Because  he  is  a  disi ir^m'shed  scholar  <and  a  grea-t  -feocher,  sou  should  noi  mjiss  -i-he 
-famous  leciure  about  ihe  p>jrQmids  of  Professor  Sr^i-fh. 


SAMPLE  CORRECT  RESPONSES: 

Because  Professor  Smi-Vh  is  a  distinguished  scholar  and  a  great  teacher,  his  famous 
lecture  On  the  p>jrarnids  is  not  to  be  rr\\s3Qf^. 


Profesior  Sna.t-h  \s  a  distinguished  scholar  and  a  great  teacher  y/hose  famous 
\ec+urei  On  The  p>jramids  are  v->ot  to  be  missed. * 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— GRAMMAR  AND  USAGE:  SAMPLE  ITEM  AND  RESPONSES 

SAMPLE  ITEM: 

Whai  is  a  preposition?  (Write  your  answer  on  the  lines  below.) 


SAMPLE  RESPONSES: 

What  is  a  prqjosition?  CWrite  your  answer  on  the  lines  below.) 

A  de^crip-j-ion  of  N>/hc\+  '\s  -ttx)Civ-\Q  ^\oce  i^g  a  se^i^ev^ce 


What  is  a  preposition?  (Write  your  answer  on  the  lines  below.) 
A  y/prxi  u^ed  +0  ihov>r  -Hie  rela-HoAihip  of  a  Y\ou(f\  +o  gv^cH-her  v^ord  iv^ 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— GRAMMAR  AND  USAGE:  SAMPLE  MULTIPLE-CHOICE  ITEMS 


Read  the  passage  below,  written  in  the  style  of  a  college  fine  arts  article. 
Then  answer  the  questions  that  follow. 


Note:  An  error  in  paragraph  organization  has  been  purposely  included  in  the  second  paragraph. 


*  Martha  Graham's  innovative  dancing  and 
choreography  have  had  a  profound  influence  on 
the  development  of  modem  dance  in  America. 
^Her  concept  of  dance  as  an  expression  of  the 
inner  self  led  to  the  creation  of  a  highly  athletic 
disciplined,  and  passionate  dance  technique. 

^Graham  was  bom  in  1893.  'Her  professional 
dancing  career  began  when,  as  a  Teenager,  she 
trained  and  performed  with  the  Denishawn  dance 
company,  where  she  remained  for  seven  years. 
Peruse  of  violent  movement  and  discordant 
music  in  those  original  works  was  disturbing  to 
many  people,  and  her  creations  were  not  well 
received  at  first.  *The  company's  traditional 
emphasis  on  grace  and  lyricism,  however,  was 


ultimately  too  confining  for  her,  and  in  the  mid- 
1920s  she  began  to  choreograph,  or  design,  her 
own  dances.  'She  pursued  her  own  course, 
however,  and  during  the  1940s  created  some  of 
her  most  acclaimed  works,  including  Letter  to  the 
World,  based  on  the  life  of  poet  Emily  Dickinson, 
and  the  joyous  Appalachian  Spring,  for  which 
Aaron  Copland  composed  the  score. 

^Although  Graham  spent  years  struggling 
against  the  disapproval  of  audiences  who  disliked 
and  ridiculed  her  work,  the  power  and  substance 
of  her  unique  vision  proved  in  the  end  to  be 
undeniable.  'Martha  Graham's  technique  has  long 
since  been  recognized  as  a  truly  monumental 
contribution  to  the  art  of  modem  dance. 


Which  of  the  following  changes  would 
make  the  sequence  of  ideas  in  the  second 
paragraph  clearer? 

A.  Reverse  the  order  of  Pans  3  and  4. 

B.  Place  Part  7  before  Part  3. 

C.  Reverse  the  order  of  Parts  5  and  6. 

D.  Delete  Part  7. 


Which  of  the  following  changes  is  needed 
in  the  above  passage? 

A.  Part  I:  Add  a  comma  after 
"choreography." 

B.  Part  2:  Add  a  comma  after 
"athletic." 

C.  Part  8:  Replace  the  comma  after 
"work"  with  a  semicolon. 


D.       Part  9:  Change  "recognized"  to 
"recognizing." 
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* 

WRITTEN  SUMMARY  SECTION 


The  Written  Summary  section  includes  one  passage  of  up  to  750  words  to  be  summarized.   Responses  are 
scored  on  the  extent  to  which  they  effectively  communicate  the  main  idea  and  essential  points  of  the  passage 
clearly  and  concisely,  in  the  examinee's  own  words,  using  the  conventions  of  edited  American  English. 

A  sample  item  and  sample  responses  follow. 
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COMMUNICATION  AND  UTERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  SUMMAR  Y:  SAMPLE  PASS  A  GE 


This  section  of  the  writing  subtest  presents  a  passage  for  you  to  summarize  in  your  own  words. 

Your  summary  should  effectively  communicate  the  main  idea  and  essential  points  of  the  passage.  You  are 
expected  to  identify  the  relevant  information  and  communicate  it  clearly  and  concisely  in  your  own  words. 

The  fmal  version  of  your  summary  should  conform  to  the  conventions  of  edited  American  English,  should  be 
vmnen  legibly,  and  should  be  your  own  original  work. 


The  Meaning  of  the  Constitution 


How  to  interprex  the  U.S.  Constitution  has  long 
been  a  subject  of  debate  among  lawyers,  legal 
scholars,  and  other  academics.  More  often  than 
not,  such  controversies  have  focused  on  what  the 
Founding  Fathers  meant  to  accomplish  during  the 
summer  of  1787.  According  to  certain  authorities, 
ail  judicial  decisions  concerning  constitutional 
questions  should  be  based  upon  the  framers'  original 
intentions.  But  is  this  really  possible?  Can  we 
determine  with  reasonable  clarity  what  the  founders 
had  in  mind?  A  review  of  relevant  documents  and 
the  conduct  of  participants  in  the  Constitutional 
Convention  suggests  that  doing  so  is  not  quite  as 
easy  as  some  believe. 

A  mzgor  problem  that  advocates  of  original 
intent  immediately  confront  is  the  poor  quality  of 
documentary  evidence  describing  the  convention's 
proceedings.  To  minimize  outside  pressure  on  their 
deliberations,  delegates  to  the  convention  adopted 
rigid  rules  of  secrecy.  No  reporters  weie  allowed  on 
the  convention  floor,  and  the  only  contemporary 
newspaper  stories  we  have  of  the  debates  are  based 
largely  on  unverifiable  rumors.  Moreover,  the 
delegates  themselves  observed  the  rule  of  secrecy 
with  a  strictness  that  is  almost  inconceivable  in  our 
age  of  journalistic  leaks.  More  than  thirty  years 
passed  before  a  first-hand  account  of  the 
convention's  Lransax:tions  was  published. 

Of  the  three  accounts  that  did  appear,  two  are 
of  little  or  no  use  to  anyone  seeking  to  discover 
the  founders'  intentions.  One  was  no  more  than  a 
straightforward  listing  of  resolutions,  motions,  and 
vote  caJlies;  another,  though  more  informative,  was 
thoroughly  unreliable. 


This  leaves  us  with  James  Madison's  Notes  of 
Debates  in  the  Federal  Convention  of  1 781 .  As  a 
leading  figure  in  the  movement  to  reorganize  the 
central  government,  Madison  was  certainly  as  well 
qualified  as  anyone  to  comment  on  the  convention's 
proceedings.  Indeed,  many  contemporaries  viewed 
the  brilliant  Virginian  as  the  "father  of  the 
Constitution."  He  was  not,  however,  a  skilled 
stenographer.  And  despite  the  care  he  bestowed 
on  his  notes,  they  contain  significant  omissions. 
Although  Madison  provided  a  reasonably  detailed 
account  of  his  own  speeches,  his  description  of  what 
others  had  to  say  is  much  more  limited.  No  one  can 
determine  with  any  certainty  how  much  has  been 
lost. 

What  makes  these  omissions  so  significant  is 
the  marm.er  in  which  the  founders  conducted  their 
wotk.  Hailing  from  different  regions  and  with 
different  interests,  delegates  to  the  convention  soon 
realized  that  nothing  could  be  accomplished  without 
compromise.  Nearly  everyone  had  to  give  way  on 
some  point  or  another  during  four  months  of  often 
heated  debate.  In  the  end,  few  if  any  participants 
approved  all  of  the  provisions  contained  in  the  final 
document.  Indeed,  three  of  the  fbrty-two  delegates 
present  at  the  final  session  declined  to  sign  the 
Constitution.  The  only  surprise  was  that  more  of 
them  did  not  refuse. 

In  light  of  the  foregoing,  it  is  unlikely  that  we 
will  ever  know  the  founders'  original  intent.  But 
this  is  hardly  cause  for  despair.  As  one  eminent 
jurist  has  written,  the  framers'  most  enduring 
contribution  was  the  Constitution's  "language  and 
spirit    Even  if  they  cannot  point  the  way  wiih 
precision,  their  legacy  can  still  guide  us." 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST—WRITTEN  SUMMARY:  SAMPLE  RESPONSE 


X\rv  ihe  ^elec+ior-k  er^+i+led,  The  /^eavM"v>g  of  +he  Cov-us+i+utiovA.    X^rv+erpeH-fv-^  +he 
Corvs+i+u+lon  rouses  rr\Ox\yj  c^sWoms.    v/ha+  dfd  +he  fcx,n^diV>g  7a+herj  mean  +o  do.    The^  are 
Que^iorvs  v»/e  all  a^  QL(rse\^s,  evev^  +oda>j. 

The  major  problem  vvi+h  +hi^  pa.s6age  '\s  +ha+,  fhere  sjjcxs  no  documen+enj  of  +he  debaf,  ^o 
the  delega+e5  ^Cept  fhemi  jecre+.   We  can  onl>^  find  oui-  oboLd-  +he  conven+ion,  in  +oda>^^ 
nev^^paper.   There  ox-^  fhree  occounf^.   Oy\e  was  ju^t  a  1 15+  and  one  could  n+  be  +rus+ed. 

3ame>s  AV;^di\son  wa^  +he  Fa+her  of  fhe  Cons+i+u+ion.    Buf  he  was  no  good  a+  nofes.   He 
Nvrote  a  lof  of  notes  on  +he  deba+s.    But  also  leff  some  s+uff  ou+.    Wha+  we  v>/iU  r\(5^er  know. 
Xn  fhe  conven+ion,  delega+5  hod  +0  deba+  oy\(i  cor^^^i&rrr\\sQ.    h-j.  people  did  no^  sian  and  +hanJCs 
+0  y?rr\es  AV:\dison  we  will  r\e\/er  ICnOvV,  wh^? 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
mUTING  SUBTEST— WIUTTEN  SUMMAR  Y:  SAMPLE  RESPONSE 


A  v-^urrvber  erf  Scholars  ar»d  lav^'^er^  bcive  osjer+ed  -i-W?i+  ^uri\s+5  mus+  c»c+  iV\  occordarvie  wi+h 
-hhe  iv^+er>+iov-^5  of  +he  Four^dina  fa+her^  vvhev^  Qppl>jir»g  elemer\+5  of  +he  US.  Gom^ti+M+iorv  \o 
cov->+erT-\porarvj  legal  i\s,sue5.    \Vher>  +hi\s  oLS^er+io-v  ij  examined  cl05el>j,  ho^^ever,  i+  i5  clear  +ha+ 
de+errrMVMVvg  +he  opa\s  of  the  men  v>/ho  crea+ed  +hi\s  docL<rr\en+  in  (787  \s  a  daun+ing  +a^. 

Records,  co-reiponderv2e,  and  new.jpaper  articles  cchaceming  +he  Coni+i+u+ional  Conve*->+!on 
arQ  of  limi+ed  value  +o  nrvodem  in+erpre+er^.   S+rici  rules  of  secr-ec^j  were  adopted  and 
honored  bvj  +^e  par+icipan+s  a+  the  conven+ion.    This  r^\r\-]r^r\arsc.Q  of  privoco  allovved  +he 
delegates  to  er\ofKa^e  in  genuine  discussions  vA/ithOL(t  the  pressures  associated  with  public 

Thirty  >^^rs  after  the  convention,  -first-hand  reports  of  the  Convention's  proceedings 
N^ere  f  inalU  published.    But  ^vhat  \>j(xs  revealed  shed  onl>j  nr^ode^^^  light  on  v/hat  todC  place  or 
hov/  decisions  vA/ere  reached.    /Aside  fronn  vote  tallies,  onl>j  3ames  A\9idison  v.orote  '\y\  a  reliable 
v/a>j  otxix^  the  proceedings.    Vhiie  ATadison  v^os  a  worth^o  source,  he  primaril^g  docL<mented  his 
own  efforts  at  the  convention. 

/Edison  rr^Qs  little  reference,  for  example,  to  the  speeches  of  other  delegates,  and  he 
Omits  details  cor\ae'rr\\r>^  the  controversies  that  emerged  between  rr\er\  from  various  regiov-vs 
of  the  new  counto^.   The  founding  fathers  were  compelled  to  molCe  difficult  compromises,  'oet 
K/o  written  record  exists  that  a>y\  provide  insight  into  the  delegc\tes'  aims  and  aspirations. 

Thus,  it  is  li)Cel>j  that  our  understanding  of  the  founders  original  intent  wii\  v>&\/&r  be  wholl>j 
clear.  Nonetheless,  despite  our  limited  knowledge  of  the  convention's  proceedings,  the  essence 
of  the  U.S.  Gonstittri-ion  \s  a  valuable  guide  to  all  who  frOme  or  interpret  our  laws. 
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WRITTEN  COMPOSITION  SECTION 


The  Written  Composition  section  includes  one  wriiing  assignment.    Responses  are  scored  on  the  basis  of  the 
extent  to  which  they  communicate  a  whole  message  to  the  specified  audience  for  the  stated  purpose  and 
express,  organize,  and  support  opinions  and  ideas,  in  the  examinee's  own  words,  using  the  conventions  of 
edited  American  English. 

A  sample  item  and  sample  responses  follow. 
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« 

COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  COMPOSITION:  SAMPLE  ITEM 


This  section  of  ihe  writing  subtest  consists  of  one  writing  assignment.   You  at^  asked  to  prepare  a 
composition  on  an  assigned  topic. 

Your  composition  should  effectively  communicate  a  whole  message  to  the  specified  audience  for  the  stated 
purpose.  You  will  be  assessed  on  your  ability  to  express,  organize,  and  supp>ort  opinions  and  ideas.  You 
will  not  be  assessed  on  the  position  you  express. 

The  final  version  of  your  composition  should  conform  to  the  conventions  of  edited  American  English,  should 
be  written  legibly,  and  should  be  your  own  original  work. 


Read  the  passage  below  about  raising  the  federal  tax  on  gasoline;  then  follo-w  the  instructions  for 
writing  your  composition. 

Should  the  federal  tax  on  gasoline  be  raised  significantly  to  help  pay  for  public  transportation  and  roajd 
improvements?   Opponents  argue  that  significantly  higher  gas  taxes  will  hurt  business  by  raising  costs  and 
will  decrease  the  firecdom  of  mobility  of  the  geneiBl  public.  Proponents  say  that  we  need  the  additional 
revenues  to  finance  public  work  projects  and  that  U.S.  citizens  pay  less  for  gasoline  than  do  citizens  in  other 
industrial  nations. 

Your  purpose  is  to  vmtc  a  composition,  to  be  read  by  a  classroom  instructor,  in  which  you  indicate  whether 
you  agree  or  disagree  that  the  federal  tax  on  gasoline  should  be  raised  significantly  to  help  pay  for  public 
transportarion  and  road  improvements.  Be  stiie  to  defend  your  position  with  logical  arguments  and 
appropriate  examples. 
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» 

COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST—WRITTEN  COMPOSITION:  SAMPLE  RESPONSE 


Gajoliv^e  \S  rvo+  cheap.    X+  ccxs+  %  -for  me  +o  -fiU  up  m^  gas  +av>lC,  +ha+  i\s  >vi+h  ga^s  a+  ^i  -2S  a 
gallov^.    VoM  +r>j  +o  be  veir>j  c/xre^uW  abou+  v-t<v^rM'r\n  'oouVe  car  tM*  +he  r\ex+  +hiVNg  -^cu  ICncx^  voure 
cx^  of  qa^.    AsK  an>jcvAe,  rur>v^iv^g  ou+  erf  ^5  e5pecic\\l'j  a+  >nighf  v/her\  ov^  a  highwa^j  v^he<n  i+5 
daric  i\s  horibal.   X+  i^  dav^erous  +0  50  +Vya+  i^  v/h'^  'jon  -trvj  +0  5+a>j  -filled  up.    &<xs  i5  y\o\  +he  onl'j 
expev-\5.    %  v^cxxld  v^of  be  +ha+  rrvuch.    Bu+  v^^yx+  obcxrl"  cIo+Kj,  av^  -jcsu  ^eed  50nae  monevj  +0  go 
cxH-.   &<xs  i^  all  readvj  +0  expev-vsive,  s-^  nr^aKe  «+  r^ore.   Aided  +0  all  the  oi-her  +hiingj  i+  ca\a 
naouv>+  up-   For  ex^nnple,  i^chool  bodC^  and  -fee5.   You  have  +0  rr^e  up  a  bt(dge+  ar>d  ^iclC  +0  i+. 
G-ive  >ocx(r5el-F  room  -for  ov-^e  -f iUup  ft  weei(,  +V\a+.y  i+.    You  have  +0  .save  rr\Or\e^  o^ide  -for  kxxiCs, 
■food,  ec+.    X-f  -jou  rveed  +0  go  ^onnewhere  ^se,  iough.   TVya+'^s  all  read-^  +he  vva^  1+  i\f,  i-f  +he^ 
nrvoKe  ga^  cas4-  more  1+  vvill  be  \vor5+. 

Sop^e+ime^  X  dori'+  +hi>Jc  our  Represew+fve^  don't  \i\s+erv  +0  the  people.    Thej  get  of  up  -HTeir 
and  -forget  vvho  got  them  Nvhere  thevj  ox-q.   The  voters  N>/ho  vofed  them  in.    ATa«o  be  +heg  onl>o 
come  bade  ^  or  3  times  per  >jear.    To  thenn  rr^-^  be  the>j  get  their  expenses  pa>jed  -for  bN  the 
goverm»ent.    Call  somebod<^  and  have  their  aar  filled  up  and  wash  it.    Xt  is  not  a  big  deal.    But 
osiC  an'obod'j,  it  reall'O  is  some  thiv^  to  thinlC  about.    You  go  out  -for  lunch,  that  \s  s  or  t  dollars, 
and  ^jou  need  the  gas  to  ge+  their  \vhich  m«^es  it  even  v^orse. 

Do  not  maKe  go^s  price  ary^  more.    Le.y.j  people  could  a-f-ford  it,  the  \>jck>j  it  '\s  no^-/.    Xt  all 
read'^  cost  enough.    X-f  '^ou  vvant  to  ra\SQ  some  thing  realN  some  one  should  tolCe  a  looK  at  the 
\M(x^  -Hne  goverment  waists  m^one^,  tW>t  would  be  a  good  wa^o  to  sa'^Q  rnonevj  and  not-  pu+  ft  on 
ofKs.   v/e  peel"  them  up  their,  we  can  put  themv  boclC. 


^^  Copynghf  O  I99K  by  iha  Maisachuscrts  Dcpirtrncnt  of  Educatioa 


IlJr^    It    '3S      id3:42pn   MRTIONftL    EVRLUHTION   SYSTEMS,     INC  P.2fi/3i3 

COMMUNICA  TION  AND  LITERA  C  Y  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  COMPOSITION:  SAMPLE  RESPONSE 


X+  ts  a  sjjeW-Yr^ojJvy  ^acA  +ha+  Amer'\ccKr\s  love  ■):y\Q\r  au+onaobile5.    Xn  urtxx^  arecxs  t+  \s  a 
comroorv  6a\U  occucrr-Q^yce  -for  A-rvericcxrv^  +0  -f iWi  +hem5e\ve5  jC\rr\nned  +oge+her  on  -freewa^^, 
■frequen+l>j  one  +o  a  car,  or  bounci*^  over  c\^:^  i4-ree+^  pi-Hed  wi+h  h^ge  cro-^^rs  and  po+hole«y. 
S+T-e€+^  c\nd  higV»/a>ji  +ha+  vvere  buil+  ^u^t  a  -few  ^oear^  ago  are  alread'j  v/om  ol(+  or  are 
iniuf-f icien+  +o  handle  +he  demands  of  increased  -h-a-f-f Ic  -FIova/.   Our  goverr^ment  lodCs  +he 
rejource5  +o  -f  iV\ance  road  corus+ruc+ion  and  improvetY^en+s  a+  +he  ra+e  required  k>o  +hi5 
in+ensive  u^e.    Vha+  ij  +he  5olu+ion  +o  +hese  probleprvs?  The  -federal  govemmen+  rrus^  ac\  a+ 
Once  +o  x-a'xse  QO^oline  iaxes  fn  order  +o  ^'\r\oyyce  road  improvemen+5  and  public 
-h-an6porta+ 1  On . 

/^lihough  no  one  liiCe5  +he  idea  of  +axe^,  mas+  ci+i2.en^  accep+  +he  -facf  +ha+  +he>j  cxr^ 
y^ecessar^  \r\  order  +o  pa^o  for  .services  +ha+  project  or  benefit  +he  public.   The  onl^o  +hing 
r^osY  ci-l-i2.er\5  demand  Is  +ha+  +axej  be  -Fair.    X+  \S  +he  responsibili+>o  of  +he  govemmen+  +o 
place  +he  areodesY:  +ax  burden  upon  +hase  individuals  \Jryo  mas+  benefit  -from  +he  service  +ha+ 
'\s  beiv^  provided.    A  gasoline  +ax  would  be  a  prime  example  of  this  iCind  of  polic>j.    Those  v./ho 
do  +he  myost  driving  use  +he  most  gasoline  and  thus  should  pa^  r^ost  of  the  ta>k.   Companies 
N^ith  large  fleets  of  trucKs  out  On  the  public  roads  ever>o  da>j  would  -face  a  high  tax  rate-) 
retired  people  or  ^oounger  drivers,  who  do  not  utili2.e  public  streets  that  often,  would  be  taxed 
at  a  rnuch  lower  rate.   Xn  this  wa^o  road  ir^provements  could  be  -financed  b^  those  who 
actuxil^j  use  the  service. 

Xn  addition  to  funding  road  irnprovements,  a  higher  gasoline  tax  might  have  air\ 
important  secondary  effect:  Xt  might  lead  to  reduced  gasoline  consumption.   LilCe  all 
petroleum  products,  gasoline  \s  a  fossil  -fuel,  and  the  supplies  Oire  noi-  unbrnitedj  there  is  a  real 
possibilitN|  that  One  da-o  the  supplies  will  be  exhausted.   X-f  the  public  '\s  forced  to  po^ 
additional  taxes  on  ever>^  gallon  of  gas  consunaed,  perhaps  there  will  be  a  -financial  incentive 
to  consume  less.   Commuters  might  be  more  naotivated  to  cat — pool,  to  sh^re  rides  to  common 
destinations,  or  to  investigate  alternative  fonnrvs  of  transportation  liKe  busses,  trains, 
bicy:les,  or  even  walking.   People  m>ight  thiniC  twice  before  jumping  into  their  autornobiles  to 
drive  around  the  blociC  for  a  loaf  of  bread,    /^ore  thought  rnaight  go  into  exarnining  the 
imvportar\ce  of  variouS  errands  and  into  planning  how  these  errands  might  be  most 
eff icieotl^d  or^complished. 

(continued  on  next  page) 
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;   Xf  +^^  -federal  govervAmey^+  is  golv^  +o  reside  ^OLsoliv-ke  +axe5,  however,  +hes^  also  have  +he 
rGipov-^ibili+>j  +o  use  some  of  +he  -fu>-*d«s  coliec+ed  +o  develop  a^d  supporH-  al+enna+ive  scLcrces  of 
+ra>rvipor4'a+iov^.    The  U>rvi+ed  S+a+es  is  far  behirvd  mar^^j  o+her  developed  couvA+ries  in  femns  of 
+he  availabili+>|  and  convenience  of  public  +ransporfa+ion.    Connrnufers  in  As\ar\  and  European 
coun+ries  ui-iii2.e  ptiplic  +ranspoH'a+ion  nof  ju?f  because  gasoline  prices  are  higher  there,  buf 
because  if  '\s  the  ea^ies+,  ynosf  efficient  v«/a>o  +o  reach  one,s  des+ina+ion.    Whether  if  s  a  bulief 
Tra'ir\  m  3apan,  a  sU>jJC\si  \y\  ^rar\ce,  or  a  -^rcxr*^  \yr\  London,  commu+ers  '\y\  o+her  countries  have 
acjcess  to  dependable  and  affordable  public  transportation.    Xf  the  federal  government  is 
serious  about  extending  the  life  of  our  current  rood  and  high\vc\^  s^s+ern,  it  rr^us^  molCe  a 
better  effort  to  develop  alternative  s^jstems  of  public  transportation  that  Americarys  will 
reall'^  uie. 

A^ericar^  love  their  au+omobiles,  and  convincing  them  to  cut  down  On  automobile  use  or 
to  seeic  out  other  fonms  of  transportation  will  not  be  eos^.    Xmposing  ircreased  gasoline 
taxes  is  the  m\ost  eoui+^le  to  wa>j  to  pa>j  for  the  u-^  of  our  current  road  ssjstem.    Such  c\r\    . 
action  also  m«:\lCes  environmyental  sQYxse,  and  m^^j  help  r^ove  Arr\er\C£\r^  toward  a  m»ore 
^eipor^sible  use  of  public  transportation. 
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WRITTEN  MECHANICS  SECTION 


The  Written  Mechanics  section  includes  one  passage  of  up  to  200  words  dictaied  on  audiotape.  Responses  arc 
scored  by  totalling  the  number  of  errors  in  spelling,  punctuation,  and  capitalization.  Total  errors  are  assigned 
scores  as  follows; 

4  6  or  fewer  errors 

3  7  to  12  errors 

2  13  to  18  errors 

1  19  or  more  errors 

A  sample  item  and  sample  responses  follow. 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST—WRITTEN  MECHANICS:  SAMPLE  DICTA  TION  PASSA  GE 


In  this  exercise,  you  will  hear  a  passage  read  three  times  on  audiotape.  The  first  time,  it  will  be  read  at 
normal  speed.  Then  ii  will  be  read  again  slowly.  As  it  is  read  the  second  time,  write  the  passage  on  the  lines 
provided  below  exactly  as  it  is  spoken  on  die  tape.  Then  there  will  be  two  minutes  of  silence  so  that  you 
may  review  and  revise  what  you  have  wrinen.   Finally,  the  passage  will  be  read  a  third  time  ai  normal  speed 
so  that  you  may  check  your  work. 

In  your  response,  you  should  correctly  use  the  writing  mechanics  of  spelling,  punctuation,  and  capitalization, 
according  to  the  conventions  of  edited  American  English.  Do  not  abbreviate  words.  Be  sure  to  write  or  print 
legibly,  using  upper-case  and  lower-case  letters  as  appropriate.  Responses  written 
in  all  upper-case  letters  will  be  considered  to  have  violated  the  rules  of  capitalization. 


The  passage  below  is  dictated  to  examinees  on  audiotape.  It  does  not  appear  in  the  test  booklet. 


The  edge  of  the  sea  is  a  strange  and  beautifiil  place.  All  througjx  the  long  history  of  Earth  ii  has  been  an 
area  of  unrest  where  waves  have  broken  heavily  against  the  land,  where  the  tides  have  pressed  forward  over 
the  continents,  receded,  and  then  returned.  For  no  two  successive  days  is  the  shore  line  precisely  the  same. 
Today  a  litde  more  land  may  belong  to  the  sea,  tomorrow  a  litde  less.  Always  the  edge  of  the  sea  remains  an 
indefinable  boundary.  Contemplating  the  teeming  life  of  the  shore,  we  have  a  sense  of  the  corrununi  cation  of 
some  universal  truth  that  lies  just  beyond  our  grasp.  Bui  what  is  the  message  expressed  by  the  microscopic 
creatures  flashing  their  lights  in  the  night  sea?  What  is  ihe  meaning  of  the  legions  of  barnacles  whitening  the 
rocks  with  their  habitations?  The  mystery  haunts  and  ever  eludes  us,  and  in  its  very  pursuit  we  approach  the 
ultimate  mystery  of  life  itself. 
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COMMUNICATION  AND  LITERACY  SKILLS  TEST 
WRITING  SUBTEST— WRITTEN  MECHANICS:  SAMPLE  RESPONSES 


The  edae  of  +he  sea  is  a  s+Y-av^ne  av^d  beau+i-ful  pierce.    A\\  4-hrou0h  +he  \ov^^  hi\s+or>j  of 
ear+h  i+  ho>s  been  an  area  of  a  re5+  where  N^aves  hcwe  brckem  heaval^  a^iVus+  the 
land.    vA^ere  +he  tides  have  pressed  -forv^ard  over  +he  con+inen+s,  reseeded,and  then 
re+umed  for  no  -K-^o  successive  cSajs,  is  the  shore  line  preciselv^  the  samei    Toda^^  a 
li+tle  more  land  rr\a-si  belong  +o  +he  sea.    Tomorrow  a  li++le  less.    >^lwa>jS  +he  edge  of 
+he  sea  x-^rr\a\r\s  ar\  indefineoble  boundro.    Con+emvpla+ing  +he  feamiing  life  of  the 
shore  we  have  a  ser^se  of  +he  comk\mL<nica-Hon  of  sonae  universel  +rufh,  +ha+  \a\js  jusf 
bevjond  cx^  grasp.    Bu+  wha+  is  +he  rr\essao^e  expressed  b>j  +he  m^icroscopic  creaix-(res, 
flashing  iheir  lights  in  the  night  sea?    vAYxt  is  the  mveaning  of  the  legions  of 
bamicles  whitening  the  roclCs  with  their  habitations?    The  mk>jster>j  haunts  and  r\e\/er 
alludes  us,  and  in  its  pursuit  we  approach  the  ultimate  m\>oster>o  of  life  it's  self". 


The  edge  of  the  sea  is  a  strange  and  beautiful  place.    AW  through  the  long  historo  of 
earfh  it  has  been  ar\  area  of  unrest  where  waves  have  brd(ev-i  heavil>j  against  the 
land,  where  the  tides  have  pressed  forward  over  the  continents,  receded,  and  then  [i 

refunrved,  for  no  two  successive  da'^s  is  the  shore  line  precisel>o  the  same.    Tcda^  a  | 

little  more  land  rr\a>j  belong  to  the  sea,  tomorrow  a  If+tle  less.    /Always  the  edge  of  | 

fhe  sea  rem^aiy^s  aY\  indefineoble  boundary.    Contemplating  the  teeming  life  of  the 
shore  we  l-Yxve  a  ser\se  of  the  communication  of  som^e  universal  tru+h  that  Ue^  ^ust 
beyond  our  grasp.    But  what  \s  the  message  expressed  b^  the  mvicroscopic  creatures 
flashing  their  lights  in  the  night  sea}    What  is  the  mveav-ving  of  the  legions  of 
banrvocles  whitening  the  rocKs  with  their  habitations?    The  mv-^ster^  haunts  and  ever 
eludes  us  and  [r\  its  ver^  pursuit  we  approach  the  ultimsate  mv-^ster^  of  life  itself. 
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